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In this paper we attempt to provide definitional clarity about service learning, by undertaking a
content analysis of a random selection of texts (2000-2011) selected from two search engines
(JSTOR & Academic Premier), and applying the data mining tool, Leximancer. Our analysis
confirms the main components of service-learning as being ‘community’ and then ‘learning’ and
‘service’, appearing in relatively equal representation; the second level components emerging from
the analysis are ‘sense’, ‘experiential’, ‘education’, and ‘engagement’ – again balanced in their
weighting. However, our analysis refines these by identifying key relationships between these, and
signifiers that help further specify what service learning is. In addition, by drawing on the analysis
we are able to distinguish pathways or the process of service-learning. The new contribution of our
analysis is in highlighting the need for urgent attention to be paid to conceptualising the concept of
‘reciprocity’ or mutual benefit for stakeholders engaged in service-learning. We conclude by
describing a future research agenda in this area.
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Introduction

[Service-learning is a] pedagogical tool that has a variety of definitions... In the most general use
of the term, service-learning is a branch of experiential education with active engagement as its
foundation… I define service-learning courses as those that ‘emphasise academic rigor and the
integration of real-world course projects where students produce tangible, professional products
for use in the local community as they work with and learn from organizations to serve community
needs’ (Kenworthy-U’Ren, 2003: 52).

Many operational definitions for SL exist. These variations are derived from ideological
differences that affect the purposes for which service-learning is used and ultimately the design of
service-learning projects … These differences have implications for how service-learning is used
and for how learning is evaluated. Four common rationales or perspectives on using service-
learning - community service, moral, political, and instrumental. (Dicke, Dowden & Torres, 2004:
201)

Despite an extensive canon of literature, there is as yet no commonly acceptable definition of service
learning, as service learning means different things to different researchers and streams of inquiry.
However, with the increased interest in Australian universities in teaching students about ‘civic
responsibility’, ‘social responsibility’ and ‘citizenship’ (GAP, 2008), the imperative to establish a
uniform conceptualisation of service-learning heightens, as this becomes the delivery vehicle for
implementing these teaching and learning programs. In this paper we attempt to strive for definitional
clarity about what is service learning, by undertaking a content analysis of conceptual and empirical
articles published between 2000 and 2011, using the data-mining tool Leximancer.

The research question is what is service-learning? In interrogating this question we were interested in
clarifying the components of service-learning, and the significance of each component relative to other
components, in other words what were the ‘core’ as distinct from ‘peripheral’ components of service-
learning. We were also interested in understanding the relationship of these to existing conceptual
frameworks. Therefore we selected a framework that whose development coincided with the time span
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that the analysis focussed on (that is, 2000-2011) and clearly delineated variables that could be tested
using Leximancer, that is the four ‘R’s as proposed by Godfrey, Illes and Berry (2005)– reality,
reflection, reciprocity, and reality. Finally, in striving for definitional clarity we sought to understand
the process of service – learning, in other words what are the pathways by which learning in service-
learning occurs? In pursuing this, we were not interested in the minutiae of how service-learning is
implemented, only in terms of the sequence of components and signifiers that comprise service-
learning.

We have used Leximancer to identify the commonality of various service-learning definitions
presented in the literature and the relations between several streams. This analysis provides a basis for
conceptualising service learning and promoting discussion about the meaning of service learning and
for discovering its antecedents, goals, educational processes and the outcomes/value they offer. The
analysis confirms that the core elements of service-learning are the ‘learning experience’ and the
connection with the ‘community’, with ‘reflection’ and ‘responsibility' being the strongest signifiers
that characterise service-learning.

Methodology

Data collection

As a result of the large volume of literature, we decided to test for the analysis using two major
databases: JSTOR and Academic Search Premier. While both are multidisciplinary, Academic Search
Premier is more likely to be used by students whereas JSTOR is frequently used by academics, as the
emphasis in JSTOR is on hosting significant scholarly work that is difficult to access, thus making it
more attractive to academics working in any field (Schonfield, 2011). Academic Premier (ud) offers
indexing and abstracts for more than 12,500 journals and a total of more than 13,200 publications
including monographs, reports, conference proceedings, etc., while JSTOR (ud) has more than a
thousand academic journals and over 1 million images, letters, and other primary sources.

The search parameters used were the same for both databases as per the following:

Search: (“service learning” OR “service-learning”) AND higher AND education.

The following criteria were used in the search:

1. peer reviewed
2. publication date: post-2000
3. available to the University of Western Australia (UWA) as a full text document (within that

database).

A significant number of publications on K-12 education emerged from the initial search. This was
therefore refined to match our focus on higher education to delimit articles that were not relevant. We
further refined the data to focus on the conceptualisation of service learning and exclude the ways in
which service-learning was implemented or the outcomes of the programs.

The first 25 results, sorted by relevance, of each search were analysed. Two articles, which initially
appeared in the lists were not analysed: the first, because it was a duplicate (reprint) of the preceding
article (within the same database), and the second because it was written in a language other than
English. In both cases, the next article on the list was analysed, ensuring that 25 articles in total were
analysed. Table 1 summarises the number of articles searched, selected and the most common journals
from which they were sourced.

The selected articles contain a mixture of conceptual and empirical discussion, and span a range of
disciplines, including art, business, computing, health, languages, humanities, and science. It is,
however, important to note that the majority of the journals have a teaching or education focus, as
reflected in table 1.
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Table 1: Details of search and articles used in analysis

Database No. of
articles

No. of
journals
(selected
articles)

Most common journals
No. of

selected
articles

JSTOR 914 16 Hispania (6)
Journal of Public Affairs Education (3)
Journal of Education for Library and Information
Science (2)
Journal of Higher Education (2)

25

ASP 2,469 17 Nursing Education Perspectives (4)
Journal of Experiential Education (3)
Higher Education Research & Development (2)
Teaching and Learning in Medicine (2)

25

Reflecting the principle underpinning our data analysis tool, we too did not discriminate in terms of
authors when selecting the articles to analyse, as the focus was to extract conceptualisations of
service-learning rather than quote specific authors. Nonetheless, in our search, we noted an extensive
overlap of reference to authors including Holland, Kenworthy U’ren and others considered significant
in this field, especially in the Australian academic genre.

Appendix A provides a full list of the articles used in the analysis. The data passages extracted from
these 50 articles for the analysis varied in size from 27 words to 1,843 with an average of 415 words
per source.

Data analysis

We used Leximancer in our data analysis to synthesise the multiple definitions provided by scholars
for service-learning. Leximancer is a software package for analysis of textual data, developed by a
small Australian company based in Brisbane. The software automatically identifies key themes,
concepts and ideas by mining large amounts of text. This analytical tool provides a means of
quantifying and displaying the conceptual structure of text, and a means of using this information to
explore the relationships between these concepts.

There are seven steps involved in Leximancer (the reader is recommended the descriptions from Smith
& Humphreys, 2006; Martin & Rice, 2007; Rooney et al., 2009), and they can be summarised as:
extracting the most important concepts from text segments; establishing the co-occurrence of concepts
within the text and deriving a semantic network; measuring similarity between concepts and clustering
them in themes; presenting the information on a topical map. Leximancer uses mathematical
algorithms to determine the most frequently used concepts within text and the relations between those
concepts. The concepts that subsequently emerge are highly ranked lexical terms based on word
frequency and co-occurrence use. They are arranged on a topical map according to their similarity,
thus forming concepts groups, referred to as themes.

Leximancer has been successfully used in a variety of domains for several purposes, including
literature reviews, clustering/segmentation of population, and understanding attitudes and behaviours
(Scott & Smith, 2005; Martin & Rice, 2007; Stockwell et al., 2009; Strong et al., 2009; Rooney et al.,
2009; Cretchley et al., 2010).

We applied Leximancer for its robustness, efficiency, and demonstrated validity. As Smith &
Humphreys (2006) pointed out, Leximancer reduces subjectivity in manual coding, it eliminates the
need for coder training and testing for inter-coder reliability, and it can be easily applied for mining
large quantities of text (a tool by which to conduct a content analysis). The main advantage of
Leximancer is its inclusivity: it considers every submission in the analysis and does not discriminate in
the reading. Thus using Leximancer provides the opportunity to capture all ‘voices’, as there is no
human decision-making about the value or censoring of the information.
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Understanding Leximancer maps

Leximancer provides two types of maps: the perceptual map and the conceptual cloud. In the
perceptual map, themes (circles) and their concepts (dots inside the circles) are presented along with
the most common connections that appear in the text (a grey network). The shade of the concepts
provides an indication of the ‘importance’ of the concepts, the darker the label, the more frequently
the concept appears. The conceptual cloud presents the same concept information as the perceptual
map. The concepts are heat-mapped, red representing the most relevant concepts and cool colours
(blue) the least relevant.

While some themes may appear disconnected, the reader should attribute equal importance to the
location and connectedness of all themes: that is, while central themes have higher frequencies and are
highly connected, and peripherally located themes have fewer connections and are less determinant in
the network, the position and relevance of peripheral themes must not be discounted. The reason for
their appearance is that the analysis has detected a frequency justifying their representation. In
addition to using the term ‘themes’ to refer to the most frequently occurring concepts clustering
together, we also use the term ‘outliers’ to refer to those concepts that sit outside the main themes.
Finally, the term ‘signifiers’ is used to refer to in-text notations within a theme or outlier, and the grey
lines are used to substantiate the interpretation of pathways.

However, while Leximancer offers an analytical dimension for the investigation of relationships, the
results are still subject to interpretation. In addition, several conditions for analysis may influence the
maps: the number of sentences analysed per segment, seeding manually concepts or killing concepts
are likely to alter the network structure (because in Leximancer the primary concepts are displayed in
order of their frequency in the text). Keeping this in mind, we thus ran the analysis multiple times as a
check for the stability of the maps.

Findings and discussion

In the first analysis (see Figure 1) there is no ‘seeding’ of particular concepts: these only appear
because of the high incidence in the texts. As can be noted community is the central theme of this map
with interconnections with learning and service on both sides. That is, our interpretation is that the
map suggests that community is the focal point (red) and service-learning suggests student learning
through working with the community.

Thus, we interpret this map to propose that the ‘core’ components of service-learning are community,
learning and service: hence the bold ellipse that we have drawn around these components. However,
the map also refines these components.

Based on the connectors (grey lines) and proximity of concepts, we would argue that service-learning
means education and engagement, that is service-learning should ‘educate’, but also be based on
‘engagement’. Using the map, core components of community can be refined as per education in
relationship to experiential and sense, meaning that the community is also engaged in education by
either being a site for learning or providing education; but working with the community involves
experiential engagement that makes ‘sense’ or is easily understood. Finally, learning has significant
overlaps with (being) ‘experiential’ and again (needing to make) ‘sense’. In summary, this raw data
analysis refines our initial conceptualisation of ‘core’ and ‘peripheral’ components to suggest that the
principal themes of service-learning are community with learning and service, appearing in relatively
equal representation; while second level components are sense, experiential, education and
engagement – again balanced in their representation.

However, the ‘outliers’ in this map are also of importance as they only appear because of their
frequency in the text. Particularly important is the positioning at the bottom right of the map of the
institutional perspective. Here we interpret content to be suggesting that service-learning is associated
with either formal curriculum or is seen as a practice activity that also embraces reflection.
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Figure 1: Initial map without manual seeding of the concepts

The pathway from focus to service-learning through to education and finally community, with the
various associated concepts is one of our findings about the ‘process’ of service-learning: that is, the
focus in service-learning is on education with the community that is both experiential and based on
engagement and hence results in (or has as its outcome) service that is targeted at social issues or
needs. Drawing on the ‘outliers’ surrounding principal and second-level concepts we can identify
another ‘pathway’ or ‘process’ of service-learning: that is, the learning in service-learning draws on
content, reflection and practice, which makes this an experiential and sense making, thus coalescing
into service-learning.

In summary, the map reassures us that service-learning can be taught, but it is an activity that requires
reflection, practice and engagement in social issues/needs. We would argue that the findings
subsequently distinguish service-learning from other various teaching and learning practices. This is
particularly in reinforcing the concept of reflection, which it is argued, is a key component of service-
learning (Knapp, Fisher & Levesque-Bristol, 2010). Reflection promotes critical assessment by
students and faculty of the effect of their programs/activities on the community, students, and even
faculty. The pathway from service to social is also indicative of the influence of service-learning on
the development of student civic responsibility, and by implication, the engendering of social
responsibility. This is a dominant theme in terms of the value of service-learning in the literature for
students (Ballantyne & Phelps, 2002; Ngai, 2006).

The conceptual cloud (see Figure 2) provides similar confirmation of this pedagogical integrality of
service-learning. The concepts with the highest relevance in this map are: learning 100%, service 93%,
community 70%, students 67%, service-learning 51%, education 23%, and civic and needs both with
20%. What is of interest here is the frequency of the concept student, and particularly its position
between community and learning, suggesting that the learning by students and their engagement with
the community eventuates in service. Taking note of the variables surrounding these main concepts
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(such as for instance opportunities, classroom, active etc.) once more signal influences that both
inform and moderate the pathway that learning (with) students (in the) community (results in) service.

Figure 2: Conceptual cloud without manual seeding of the concepts

Multiplicity of the service-learning terms

In the second analysis we began our process of ‘seeding’ the data in order to assess the commonality
of our findings with the literature, and of course explore new findings that emerged. We firstly merged
similar descriptors of service-learning on the basis of frequency, and sourced commonly used
terms/keywords appearing in the articles such as community service, civic responsibility, social
entrepreneurship, community-based education, citizenship, scholarship of engagement in the set of
concepts. Figure 3 shows the results from this analysis. As can be noted, some of the same
components emerged from this analysis as were noted in the unseeded analysis: that is community and
service-learning emerged as key components. However, the map also confirms the importance of
experience (or experiential or engagement) with the community alongside responsibility, which
drawing on our previous interpretation, aligns with social in denoting outcomes from service-learning
as possibly relating to civic engagement and social responsibility.

However, the strength of responsibility and its proximal position with service and content is
significant to note as this is the first time it appears in our analysis, yet reinforces the argument in the
literature that service-learning is an activity that necessitates all stakeholders, that is, students, faculty
and community to act ‘responsibly’ (Eyler, Dwight, Giles, Stenson & Gray, 2001). That is, service-
learning should be a formal, curriculum-based activity which not only prepares students to act
responsibly in their engagement; but also places an onus on faculty to assume this responsibility and
of course the community to assume a similar responsibility (Holland, 1997). The number of signifiers
clustering in the component community in Figure 3 both reinforces this argument, as well as alerts us
to the fact that careful attention needs to be paid to how community engagement is structured in
service-learning. Holland (1997) in particular emphasises the role of community in service-learning
and argues that it is at this level that differences in how institutions are involved in service-learning
appear. Many institutions offer service-learning without a philosophy of community engagement: the
density of signifiers in the component community in Figure 3 and the proximity of community to all
other components, emphasises the need for considerable attention to be paid to this component in
offering service-learning programs.
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Figure 3: Perceptual map with manual seeding of the concepts

Matching the 4 ‘R’s

In this analysis we tested a conceptual framework that coincided with the period of our analysis and
had clearly delineated variables for testing. Godfrey, Illes, & Berry (2005) identified four ‘R’s as
elements of service-learning: reality, reflection, reciprocity, and responsibility. We forced the data by
seeding these 4 ‘R’s’ into the Leximancer list of concepts to test how well they are reflected in the 50
articles. Reality means that students apply academic content in real world settings, grappling with real
world issues and engaging in real work. Reflection requires students to think deeply and write cogently
about how the service experience has affected them and assists in Dewey’s (1938) ‘organic
connection’ between the experience and the individual. Reciprocity ensures that both service recipients
and students gain from the exchange. Responsibility focuses on professionalism in that students should
assume the obligations of citizenship and use their skills to better those communities where they live
and work. Figure 4 presents the conceptual cloud that emerged from this analysis.

As can be noted, all 4 ‘R’s appear in the cloud as per Figure 4, but at different stages and in relation to
different components. Thus reflective, reciprocity and real are all proximally located to service
learning whereas responsibility is upper in the cloud and could be interpreted as significant in the
community-based learning that emerges from service-learning (that is learning about the community
and with the community). The strength of responsibility in comparison to the other ‘R’s’ reinforces
this argument. This also accords with the previous analysis about responsibility: in summary,
responsibility appears as a key signifier in service-learning.

However, we can read the other signifiers (regardless of their strength) in this cloud as also informing
us about those aspects that require consideration in implementing service-learning. Within these, it is
important to note the appearance of reflective engagement and reflection. The proximal position of
reflective engagement to service learning suggests that this is a facet – along with project, knowledge
and content – that characterises the implementation of service-learning. The position of reflection
between service-learning and learning and its proximal location to others, experience and community
signals reflection as a process issue, that is, reflection is a process that contributes to the learning
(uppermost circle) in service.
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Figure 4: Conceptual cloud with manual seeding of the 4R concepts

Finally, we obtained the map of themes presented in Figure 5. ‘Service learning’, the core theme, is an
educational philosophy, surrounded by civic engagement and collaborative work with communities.
The map also informs us that service-learning activities are not esoteric learning experiences, they
should address the needs of the community. As suggested by the map, the highest relevant values are
‘service-learning’ (100%), ‘community’ (47%), and ‘education’ (45%). When considered as concepts,
reflection is still the strongest (relevance of 28%), followed by responsibility (8%), reciprocity (2%),
and real-world (1%). The map indicates that the relationship between university and community
should be collaborative with reciprocal benefits. Service-learning is a vehicle for community
empowerment and the experience addresses the needs of the community. This modus operandi
delineates service-learning from volunteerism and other modes of service in which the transfer of
knowledge is assumed to be one-way.

However, the gap between reciprocity and the other aspects of the map resonate with the previous
analysis: that is as per our discussion in reference to Figure 2, the proximal location of reciprocity is
suggestive of two related issues: the first is the lack of a philosophy of engagement with community
that can harness the many untapped opportunities that exist in working with community, while the
second is the acceptance of a responsibility by all stakeholders that service-learning should be
mutually beneficial. A challenge to exploring this is of course the difficulty of reaching this mutuality
to the satisfaction of all stakeholders engaged in service learning, that is, community, institution,
faculty and, of course, students. In contrast to the United States where service-learning now has a long
and rich history (Kellogg, 2007), the embryonic nature of service-learning in the Australian university
sector suggests that attaining this stage will require active debate and awareness raising amongst all
the stakeholders about the aims as well as benefits of service-learning.

In summary …

The conceptual cloud in Figure 6 summarises many of the findings we have presented thus far: the
proximal position of the indicators under the main concept of service-learning confirms that it is a
community-based activity that requires service, a sense-making project and an experiential program
necessitating reflection in particular. However, to accomplish real-world practice (the
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Figure 5: Perceptual map including the 4R concepts

uppermost signifier in the cloud), the process of service-learning entails signifiers such as work,
teaching, knowledge and responsibility by all stakeholders in their engagement. We would argue that
this depiction explicitly distinguishes service-learning from other similar activities such as
volunteerism and community service, and hence contributes to clarifying its definitional meaning.

Figure 6: Conceptual cloud including the 4R concepts
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Implications and conclusion

The use of Leximancer has enabled us to empirically substantiate aspects within the current body of
literature that distinguishes service-learning, and refine these in order to understand ‘what’ service-
learning is as well as distinguish signifiers that inform a conceptualisation of service-learning. In
summary, the main components of service-learning are community, learning and service appearing in
relatively equal representation, followed by a second tier components such as sense, experiential,
education and engagement. The analysis of the 4 ‘R’s highlighted that of most significance are
responsibility and reflection, while real appears as an outcome measure. However, real is evidenced in
other ways such as sense and experiential. The findings also highlight ‘pathways’ in the process of
service learning: we have discussed these in reference to Figures 2 and 4. Again, this resonates with
current conceptualisations of service-learning in the literature, but refine these by identifying the
denominators that inform these pathways, that is the process of service-learning. While the 4 ‘R’s
represents one model, it would be beneficial to interogate the data with other concepts and/or themes
from other frameworks.

Apart from contributing to definitional clarity about service-learning, we would argue that the
additional value of this analysis has been: to refine the signifiers inherent within the components of
service learning, to identify pathways or the process of service learning and finally, to highlight the
under-developed conceptualisation of the concept of reciprocity in service-learning. We suggest that
this is an area that requires attention. The urgency of this task lies in both our analysis and the
common-sense understanding ofservice-learning: that is, without the ‘community’ there is no service-
learning. Hence exploring a mutuality of benefit for all stakeholders in service-learning remains a
critical task for completion.

Finally, we will draw on this research to inform the development of a matrix that can be used in
auditing curriculum-based activities for their service-learning; as well as a further research program
that seeks to better establish the ‘value proposition’ of service-learning for all stakeholders. We expect
that this exercise will result in a conceptualisation of reprocity that may be a useful contribution to
debate in this field.

References

Academic Premier. (ud). Ebsco. (http://www.ebscohost.com/academic/academic-search-complete,
accessed 1 October 2011).

Ballantyne, J. & Phelps, K. (2002). What can I do? Applying classroom knowledge to service work, or
doing practice sociology, Sociological Practice: A Journal of Clinical and Applied Sociology, 4(1).

Cretchley, J., Gallois, C., Chenery, H., & Smith, A. (2010). Conversations Between Carers and People
With Schizophrenia: A Qualitative Analysis Using Leximancer. Qualitative Health Research,
20(12), 1611-1628.

Dewey, J. (1938). Experience and education. New York: The Macmillan Company.
Dewey, J. (2004). Democracy and education. Mineola, N.Y.: Dover Publications.
Eyler, J., Dwight, E., Giles, Jr., Stenson, C., Gray, C. (2001). At a glance: what we know about the

effects of service learning on college students, faculty, institutions and communities, 1993-2000.
Third Edition, http://servicelearning.org/filemanager/download/aag.pdf, accessed 20 March 2011.

Godfrey, P.C., Illes, L.M. & Berry, G. (2005). Creating breadth in business education through service-
learning. Academy of Management Learning & Education, 4(3), 309-323.

Holland, B. (1997). Analyzing Institutional Commitment to Service: A model of key organizational
factors. Michigan Journal of Community Service Learning, Fall, 30-41.

Jacoby, B. (2003). Building partnerships for service-learning. San Francisco, CA: Jossey-Bass.
JSTOR. (ud). (http://www.jstor.org/, accessed 1 October 2011).
Kendall, J.C. (1990). Combining Service and Learning: An Introduction. In Kendall, J.C. and

Associates, Combining Service and Learning: A Resource Book for Community and Public Service,
Vol. 1 (Raleigh, N.C.: National Society for Experiential Education, 18.

Kenworthy-U’Ren, A. (2003). Service-Learning and Negotiation: Engaging Students in Real-World
Projects That Make a Difference, Negotiation Journal, 19(1), 51-63.



Caspersz, Olaru & Smith 11

Knapp, T., Fisher, B., Levesque-Bristol, C. (2010). Service-Learning's Impact on College Students'
Commitment to Future Civic Engagement, Self-Efficacy, and Social Empowerment, Journal of
Community Practice, 1543-3706, 18(2): 233–251.

Kolenko, T.A., Porter, G., Wheatley, W. & Colby, M. (1996). A Critique of Service Learning Projects
in Management Education: Pedagogical Foundation, Barriers, and Guidelines, Journal of Business
Ethics, 15(1), 133–142.

Langworthy, A. (2007). Education for the Public Good: Is Service Learning possible in the Australian
Context, AUCEA, 2(1).

Martin, N.J. & Rice, J.L. (2007). Profiling Enterprise Risks in Large Computer Companies Using the
Leximancer Software Tool. Risk Management, 9, 188-206.

Metz, E., McLellan, J. A., & Youniss, J. (2003). Types of voluntary service and adolescents’ civic
development, Journal of Adolescent Research, 18, 188–203.

Morton, K. & Troppe, M. (1996). From the Margin to the Mainstream: Campus Compact’s Project on
Integrating Service with Academic Study, Journal of Business Ethics, 15, 21–32.

Ngai, S.S. (2006). Service-Learning, Personal Development and Social Commitment: A Case Study of
University Students in Hong Kong, Adolescence, 41(161), 165-177.

Rooney, D., Paulsen, N., Callan, V.J., Brabant, M., & Gallois, C. (2009). A New Role for Place
Identity in Managing Organizational Change. Management Communication Quarterly, 24(1), 44-
73.

Schmidt, J.A., Shumow, L & Kackar, H (2007). Adolescents’ Participation in Service Activities and
Its Impact on Academic, Behavioural and Civic Outcomes, Journal of Youth Adolescence, 36, 127-
140.

Scott, N. & Smith, A.E. (2005). Use of Automated Content Analysis Techniques for Event Image
Assessment, Tourism Recreation Research, 30(2), 87-91.

Smith, A.E. & Humphreys, M.S. (2006). Evaluation of unsupervised semantic mapping of natural
language with Leximancer concept mapping, Behaviour Research Methods, 38(2), 262-279.

Stanton, T. (1990). Service Learning: Groping Toward A Definition. In Kendall, J.C. and Associates,
Combining Service and Learning, Raleigh, N.C.: National Society for Internships and Experiential
Education.

Stockwell, P., Colomb, R.M., Smith, A.E., & Wiles, J. (2009). Use of an automatic content analysis
tool: A technique for both local and global scope, International Journal of Human-Computer
Studies, 67, 424-436.

Strong, J., Mathews, T., Sussex, R., New, F., Hoey, S., & Mitchell, G. (2009). Pain language and
gender differences when describing a past pain event, Pain, 145, 86-95.

Appendix A: Articles used in Leximancer analysis

Annette, J. (2005). Character, Civic Renewal and Service Learning for Democratic Citizenship in Higher
Education, British Journal of Educational Studies, 53(3), 326-340.

Ball, M.A. & Schilling, K. (2006). Service Learning, Technology and LIS Education, Journal of Education for
Library and Information Science, 47(4), 277-290.

Barcus, H.R. & Muehlenhaus, B. (2010). Bridging the Academic-Public Divide in GIS and Cartography: A
Framework for Integrating Community Partnerships in the Classroom, Journal of Geography in Higher
Education, 34(3),363-378.

Basi, S. (2011) Undergraduate Nursing Students’ Perceptions of Service-Learning Through a School-Based
Community Project, Nursing Education Perspectives, 32(3), 162-167.

Bringle, R.G. & Hatcher, J.A. (2000) Institutionalization of Service Learning in Higher Education, The Journal
of Higher Education, 71(3), 273-290.

Bringle, R.G. & Hatcher, J.A. (2009). Innovative Practices in Service-Learning and Curricular Engagement, New
Directions for Higher Education, 147, Fall 2009, 37-46.

Buchanan, A.M., Baldwin, S.C. & Rudisill, M.E. (2002). Service Learning as Scholarship in Teacher Education,
Educational Researcher, 31(8), 30-36.

Carrington, S. & Selva, G. (2010). Critical Social Theory and Transformative Learning: Evidence in Pre-Service
Teachers’ Service-Learning Reflection Logs, Higher Education Research and Development, 29(1), 45-57.

Curtin, K.A. & Garcia, J. (2011). Improving Work Performance for Adolescents with Emotional and
Behavioural Disorders: A Comparison of Two Work-Based Learning Interventions, Journal of
Rehabilitation, 77(1), 31-39.

Cushman, E. (2002). Sustainable Service Learning, College Composition and Communication, 51(1), 40-65.



12 Teaching and Learning Forum 2012

Dahlberg, T., Barnes, T., Buch, K. & Bean, K. (2010). Applying Service Learning to Computer Science:
Attracting and Engaging Under-Represented Students, Computer Science Education, 20(3), 169-180.

Dicke, L., Dowden, S. & Torres, J. (2004). Successful Service Learning: A Matter of Ideology, Journal of Public
Affairs Education, 10(3),199-208.

Dymond, S.K., Neeper, L.S. & Fones, D. (2010). Typing With Purpose: Linking the Word Processing
Curriculum to Real World Applications through Service Learning, Clearing House, 83(2), 33-38.

Ehrenberg, R.G. & Webber, D.A. (2010). Student Service Expenditures Matter, Change, 42(3), 36-39.
Feenstra, J.S. (2011). Vocational Exploration through Service: The Effect of Service-Learning on Student

Understanding of God’s Calling, Journal of Education & Christian Belief, 15(1), 65-74.
Furco, A. & Root, S. (2010). Research Demonstrates the Value of Service Learning, Phi Delta Kappan,

91(5),16-20.
Galvan, C. & Parker, M. (2011). Investigating the Reciprocal Nature of Service-Learning in Physical Education

Teacher Education, Journal of Experiential Education, 34(1), 55-70.
Green, S.S., Comer, L., Elliott, L. & Neubrander, J. (2011). Exploring the Value of an International Service-

Learning Experience in Honduras, Nursing Education Perspectives, 32(5), 302-307.
Guertin, L.A., Cao, E.T., Craig, K.A., George, A.E., Goldson, S.T., Makatche, S.P., Radusevich, B.T., Sandor,

C.W., Takos, A.T., Tuller, R., Williams, J.K. & Williams, M.A. (2004). Bringing Dinosaur Science to the
Junior Girl Scouts Through a College Service-Learning Project, Journal of Science Education and Teaching,
13(4), 523-531.

Hellebrandt, J. (2008). The Role of Service-Learning in the New Carnegie Classification for Community
Engagement, Hispania, 91(1), 222-224.

Hellebrantd, J. (2006). Spanish Service Learning Research from 1999-2003: Effects on Faculty, Department,
Community and Discipline, Hispania, 89(4), 919-926.

Hunter, S. & Brisbin, R.A. (2000). The Impact of Service Learning on Democratic and Civic Values, PS:
Political Science and Politics, 33(3), 623-626.

Jenkins, A. & Sheehey, P. (2009). Implementing Service Learning in Special Education Coursework: What We
Learned, Education, 19(4), 668-682.

Jouet-Pastre, C. & Braga, L.T. (2005). Community-Based Learning: A Window into the Portuguese-Speaking
Communities of New England, Hispania, 88(4),863-872.

Kezar, A. and Rhoads, R.A. (2001). The Dynamic Tensions of Service Learning in Higher Education: A
Philosophical Perspective, The Journal of Higher Education, 72(2), 148-171.

Kielsmeier, J.C. (2010). Build a Bridge Between Service and Learning, Phi Delta Kappan, 91(5), 8-15.
Krain, M. & Nurse, A.M. (2004). Human Rights through Service Learning, Human Rights Quarterly, 26(1),

189-207.
Lambright, K.T. & Lu, Yi. (2009). What Impacts the Learning in Service Learning? An Examination of Project

Structure and Student Characteristics, Journal of Public Affairs Education, 15(4), 425-444.
Lemus, J.D., Bishop, K. & Walters, H. (2010). Quikscience: Effective Linkage of Competitive, Cooperative and

Service Learning in Science Education, American Secondary Education, 38(3), 40-61.
Levensque-Bristol, C., Knapp, T.D. & Fisher, B.J. (2010). The Effectiveness of Service-Learning: It’s Not

Always What You Think, Journal of Experiential Education, 33(3), 208-224.
Lewis, T.L. (2004). Service Learning for Social Chance? Lessons from a Liberal Arts College, Teaching

Sociology, 32(1), 94-108.
Long, D.R. (2004). A Statewide Initiative in Service-Learning and Community-Based Instruction, Hispania,

87(1), 128-131.
McKinnon, T.H. & Fealy, G. (2011). Core Principles for Developing Global Service-Learning Programs in

Nursing, Nursing Education Perspectives, 32(2), 95-100.
Molee, L.M., Henry. M.E., Sessa, V.I. & McKinney-Prupis, E.R. (2010). Assessing Learning in Service-

Learning Courses Through Critical Reflection, Journal of Experiential Education, 33(3), 239-257.
Nelson, A.L. & Scott, J.L. (2008). Applied Spanish in the University Curriculum: A Successful Model for

Community-Based Service Learning, Hispania, 91(2), 446-460.
Nelson, C., Antaya-Moore, D., Badley, K. & Coleman, W. (2010). The Sustaining Possibilities of Service-

Learning Engagements, Teachers & Teaching: Theory and Practice, 16(3), 353-371.
Packer, C.D., Carnell, R.C., Tomcho, P.M. & Scott, J.G. (2010). Development of a Four-Day Service-Learning

Rotation for Third-Year Medical Students, Teaching & Learning in Medicine, 22(3), 224-228.
Partker, E.A., Myers, N., Higgins, H.C., Oddsson, T., Prince, M. & Gould, T. (2009). More than Experiential

Learning or Volunteering: A Case Study of Community Service Learning Within the Australian Context,
Higher Education Research & Development, 28(6), 585-596.

Plann, S.J. (2002). Latinos and Literacy: An Upper-Division Spanish Course with Service Learning, Hispania,
85(2), 330-338.

Sedlak, C.A.,Doheny, M.O., Panthofer, N. &Anaya, E. (2003). Critical Thinking in Students’ Service-Learning
Experiences, College Teaching, 51(3), 99-103.



Caspersz, Olaru & Smith 13

Seider, S.C., Rabinowicz, S.A. & Gillmor, S.C. (2011). The Impact of Philosophy and Theology Service-
Learning Experiences upon the Public Service Motivation of Participating College Students, Journal of
Higher Education, 82(5), 597-628.

Seitsinger, A.M. (2005). Service-Learning and Standards-Based Instruction in Middle Schools, The Journal of
Educational Research, 99(1), 19-30.

Sheridan, M.E.B., Blue, A.V. & Basco, W.T. (2010).Promoting Students’ Community Service During Medical
School: The MUSC Gives Back Office, Teaching & Learning in Medicine, 22(3), 214-218.

Sherman, A. & McDonald, L. (2009). Service Learning Experiences in University Science Degree Courses,
Innovative Higher Education, 34(4), 235-244.

Stallwood, G. & Groh, C.J. (2011). Service-Learning in the Nursing Curriculum: Are We at the Level of
Evidence-Based Practice, Nursing Education Perspectives, 32(5), 279-301.

Taylor, P.G. (2002). Service Learning as Postmodern Art and Pedagogy, Studies in Art Education, 43(2), 124-
140.

Taylor, P.G. & Ballengee-Morris, C. (2004). Service-Learning: A Language of We, Art Education, 57(5), 6-12.
Waldner, L.S. & Hunter, D. (2008). Client-Based Courses: Variations in Service Learning, Journal of Public

Affairs Education, 14(2), 219-239.
Wittmer, D.P. (2004). Business and Community: Integrating Service Learning in Graduate Business Education,

Journal of Business Ethics, 51(4), 359-371.
Yontz, E. & McCook, K. de la P. (2003). Service Learning and LIS Education, Journal of Education for Library

and Information Science, 44(1), 58-68.

Please cite as: Caspersz, D., Olaru, D. & Smith, L. (2012). Striving for definitional clarity: What is
service learning? In Creating an inclusive learning environment: Engagement, equity, and retention.
Proceedings of the 21st Annual Teaching Learning Forum, 2-3 February 2012. Perth: Murdoch
University. http://otl.curtin.edu.au/tlf/tlf2012/refereed/caspersz.pdf


